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Ava is very smart, and classwork is generally easy for her. Like Kadance, she is a very
social child, who is often talking with other students rather than focused on her work. Unlike
Kadance, she does not listen well due to her socializing. She often misses directions and
other important information, simply because she is not paying attention. However, when
asked a question, even when she’s goofing off, Ava is quick enough to come up with an
answer. She is also in the group of girls that enjoy playing with each other’s hair during
carpet time. | would consider using this interest in socializing and doing hair to my
advantage as a teacher. | have read about another teacher who initialized a “books and
braids” program in her school. | could envision a similar program during partner work,
where one student reads (or asks math problems, spelling words, etc.) as another student
does their hair. | could see it being therapeutic for children, as well as increasing a feeling of
community in the classroom, motivation, and focus.

In both her pre-test and her post-test, Ava missed the question asking about the
school. All of the drawings of buildings on the test were the same color and looked
somewhat similar. Due to her high degree of self-confidence in academic matters, | believe,
Ava sped through the test very quickly. She may not have been paying close enough
attention to which building was which. In the future, | would color the buildings so that were

more clearly distinct from each other.

Amador:
Amador received the lowest score of these three samples, and the lowest score in the

class. Amador is very bright, but he lives in a household where English is not the primary



[image: image4.jpg]grid maps. | then used a hands-on, interactive activity that got them up and moving. | made
sure to use Bloom’s taxonomy to access and encourage various levels of thinking:
knowledge (labeling a grid map), comprehension (locating points on a grid map and giving
examples of when they might use one), application (using a grid map to find a treasure.
Given more time, | would have added synthesis by having the students create their own
maps.

One thing | noticed about the tests was that the pre-test required the students to fill in
a blank, and the post-test was mostly multiple-choice. This was a test taken directly from the
prescribed curriculum, so while | could not change the tests themselves, if | taught this
lesson in the future | would reverse the order of the tests given. | would give the multiple-
choice test as a pre-test, and the fill-in-the-blank as the post-test. Generally multiple-choice
tests are easier for students because they guide their thinking a little, so it makes more
sense to have it as a pre-test

Kadance:

Kadance is a very bright girl, who usually stays focused and on task. She has
demonstrated the ability to follow multi-step directions, so | think she is ready for more
complex tasks in class. Kadance is social with other students in the class. | have observed
that during independent reading time, she is often turned around in her chair and listening to
someone else read. During whole group time on the carpet, Kadance and a small group of
girls have started doing each other’s hair. This indicates to me that she is likely a social
learner who would do well with group projects, partner work, and small group learning.
Because of her sociability, listening skills, and quick understanding of complex procedures,
she would do well as a peer mentor to some of the other students in the class who are
struggling. In the future, | would have her either as a group project leader, or in a

partnership with a struggling student.
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[image: image6.jpg]dimensional room as a 3-dimensional room), and Bodily/Kinesthetic (exploring around the

room trying to find the treasure.).

Students / Objectives
Learner Outcomes (Performance-based Behavioral Objectives): The students will apply

map skills to find coordinates on a simple grid map.

Plan(s) of Assessment for Each Objective Listed: Grid map with five multiple-choice questions

(attached). Graded 0-5 based on number of correct answers given.

The students, as a whole, improved their scores substantially from the pre-test to the
post-test. There were a few students who went from a score of 0 to a score of 5. Their initial
score suggests that they had never been exposed to the topic prior to the lesson. | think that
having the students draw their own grid map would be a useful thing to add to the lesson to
improve test scores even more. In addition, the game of “Battleship” would be a fun follow-
up activity to let them practice their new-found skills.

The students surprised me by how enthusiastic they were about the mapping activity.
They were eager to try and find their treasures! Only three or four of them ended up finding
their envelopes, but they all had fun trying.

The biggest difficulty | had during this lesson was trying to help all the students who
weren’t quite “getting it” during the treasure hunt. One future idea might be to put them into
pairs, so that they could work together and help each other to find the treasure.

In comparing the mean of the pre-test scores, which was 2.1, with the mean of the
post-test scores, which was 4.2, a significant increase is seen. | believe this had to do with
the student-centered approach | took with the lesson. My goal was for the learners to build
their own meaning and understanding through doing, rather than just reading about maps
and doing paper + pencil activities. | helped them do this by first scaffolding the lesson with

their prior knowledge. We discussed when and where they or their family might have used
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[image: image8.jpg]when teaching. | changed the plan a little bit during the lesson, because many ot the
students had trouble finding their envelope. So, after they looked at their envelopes | had
them return them to their intended recipient, and then they all got to open their prize. The
prizes were small jewel stickers, and they fell out of some of the envelopes, so next time I
would use larger stickers. During the lesson, | realized that many of the children were
having difficulty looking at the two-dimensional map and transferring the visual information
to the three-dimensional room. Next time, | will make sure that the students have ample
practice looking at and working with simple maps before trying the grid-map treasure hunt.
One thing | could have done to make it a bit easier is use tape to mark off a grid on the floor,
and label it. Some of the students needed this extra support. | moved around the classroom

quite a lot during the activity, and | stayed on topic.

Lesson Plan

| had one 40-minute period to complete this lesson. | knew | would teach at the end of
the day, when the kids would likely be tired, so | planned to do a quick brain-break at the
start of the lesson. | used the brain break “Alive, Awake, Alert, Enthusiastic” for this. It was
effective in waking the kids up a little and focusing their attention.

When | wrote the lesson, | tried to estimate how long the activity would take, and my
estimation turned out to be accurate. | believe this lesson was respectful to all the students,
and for the most part helped students understand what they needed to know about grid
maps. As | stated previously, | should have worked into the lesson plan how to transfer a grid
on paper to a real-life place. | assumed the kids would easily be able look at a map and “see”
the room, but in retrospect | believe they needed more explicit instruction in that.

The lesson used the following multiple intelligences/learning styles:

Logical/Mathematical (determining the points on the grid), Visual/Spatial (envisioning the 2-
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4 A , B, C . D
1 T\ Grid map Pre-test Grid map Post-test
1 4
A F G O H_ )
1 Grid maps Pre-test Grid map Post-Test t-Test: Paired Two Sample for Means (Grid map)
2. ;
3 ,Mean . 2,105263 Variable 1 Variable 2
4 ,Standard Error 1 0.483014 Mean 2.105263 4.421053
5 Median 1 Variance 4.432749 0.812865
6 Mode 0 Observations 19
7 iStandard Deviation 2.105409 Standard Deviation 0.901591 Pearson Carrelation 0.297293
8 ‘Sample Variance 4.432749 Hypothesized Mean 2
9 Kurtosis -1,74803 df 18
10 Skewness 0.324545 tStat -9.27147
11 ‘Range 5 P(T<=t) one-tail 1.41E-08
12 :Minimum 0 t Critical one-tail 1.734064
13 iMaximum 5 P(T<=t) two-tail 2,82E-08
14j5um 40 t Critical two-tail 2.100922
15 {Count 19
Reflection
Teacher

| think | responded well to the students during this lesson. | was aware of
misconceptions that they had, and worked to correct them. For instance, initially most of the
students did not understand that they had to write both the letter and the number to indicate
asquare on agrid. | had to then teach them this. | believe the pacing of the lesson worked. |
gave a lot of thought when lesson planning to how long each piece should take, and | tried to

stick to those time goals. | was generally successful in this. | was poised and confident
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Mean 4.421053
Standard Error 0206839
Median 5
Mode 5
Sample Variance 0812865
Kurtosis 1593346
‘Skewness. -1.51657
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Minimum 2
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Count 19
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[image: image22.jpg]o Teacher will read pg. 160-161 in Big Book
o Teacher will ask the following question: When do you or your family use maps?
Engage- Activate prior knowledge

o Teacher will remind students of a previous lesson in which they had to find
envelopes with their name on it.

o Teacher will ask the following questions: Was it hard to find your envelope? What
might have made it easier? (a map)

Explore- Inquiry lab

o Teacher will pass out a grid map of the classroom to each student. Each
student will have a coordinate written to tell them where to find their treasure.
Students will exit the room to study the map.

o Meanwhile, teacher will place the envelopes around the room, name-side down,
according to the given coordinates.

o Students will reenter the room and attempt to find their envelope

o When students think they have found their envelope, they will stand by it without
picking it up.

o When all students have chosen an envelope, they will turn them over at the same
time to see who was correct. Those who found the envelope with their name
on it may open it up and discover their prize.

Closing- assessment
o Students will return to their seats and complete the grid map activity sheet.

Differentiation

o Struggling students may work with a partner
o Strings and other tactile elements can be used for sight-impaired students
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[image: image24.jpg]Social Studies Lesson Plan

Name
Date:

Discipline: Social Studies
Grade Level: 2

TOPIC:
Map Skills
LESSON FOCUS:
Grid maps
STANDARD(S):
1. Social Studies (ND DPI
2.1- Students apply Social Studies skills and resources.
OBJECTIVE(S):
The students will apply map skills to find coordinates on a simple grid map.
ASSESSMENT:

Grid map with five multiple-choice questions (attached). Graded 0-5 based on number of
correct answers given.

MATERIALS:

Grid Map of classroom

Envelope with each student’s name on it

A “treasure” to put in each envelope
McGraw Hill “People and Places” Big Book

Grid map worksheets

PROCEDURE:

Motivation- Teacher will tell the students they are going to go on a treasure hunt

Explain- Teacher-led class discussion
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�This is a lesson plan from a second-grade social studies lesson in a methods classroom.  Note that the reflection is divided into the same three categories that the ESL assignment requests and this makes the reflection easier to follow.   The lesson plan on this page addresses lines 1, 2, and 3 of the rubric.  The following pages have the pre- and post-assessments of three students.  These samples show the assessment and are used to address line 5 of the rubric.  The teacher of this lesson particularly selected these three students because they represent three very different error patterns.  


�This section addresses line 6 of the rubric, Accurate Representation of Results.  Somewhere along the one in one of my graduate programs I received the advice that students should only present statistics if they can explain to someone what they mean.  So while these are fabulous charts, only put up information that you can explain.  





Notice in the reflection section the teacher of this lesson actually talks about what she learned from the pre-assessment (student don’t know how to use a grid) and then talks about how she changed the lesson to help those students to be successful.  


�In the top part of the page she includes very specific suggestions about how she would improve the lesson if she could teach it again.  This addresses line 7 of the rubric, Reflection on Future Instruction.  


�In the last section the teacher analyzed the three students whose work she selected and talked about ways in which she would differentiate for future instruction to build on the students’ strengths and challenges.  This earned her a 4 on line 8 of the rubrics.  


�In this second paragraph about Ava, the teacher talks about the error patterns that she noticed and this addresses line 4 of the rubric.  In addition, the remaining portions address line 8, Reflection on Instruction.  





